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North Carolina Central University

School of Education 

“Preparing Educators for Diverse Cultural Contexts for the 21st Century”

Department of Allied Professions 

“Communicating to Succeed”

MISSION

The mission of North Carolina Central University is to prepare students academically and professionally to become leaders to advance consciousness of social responsibility in a diverse, global society.  In accordance with the larger institution, the mission of the North Carolina Central School of Education is to prepare educational professional to serve and inspire excellence in teaching, administration, counseling, communication, technology and other related services.  Central to this aim is the development of leaders who promote social justice and dedicate themselves to the well-being of a global community. The primary focus of the counselor education mission is to prepare professional counselors who promote development across the lifespan, advocate for systemic change, and respond to the complexity of human needs associated with a diverse society. To this end, the program emphasizes increasing awareness, knowledge, and skills in interacting with economically, socially, and culturally diverse populations.  Our partnerships with local agencies and schools foster an understanding of multicultural and diverse populations and counseling interventions that promote empowerment. The guiding conceptual framework for all programs in the School of Education is stated as preparing educators for diverse cultural contexts. 

The School of Education’s Vision:  To Prepare Educators for Diverse Cultural Contexts and Advance Teaching, Scholarship, and Service through Diversity, Partnership, and Technology.

The Department of Counselor Education’s Mission: North Carolina Central University is located in Durham, a fairly urban area in central North Carolina.  Nearby regions include rural areas, as well as the Research Triangle Park.  The Department of Counselor Education prepares professional counselors to work in career, school, and community agency settings who promote development across the lifespan, advocate for systemic change, and respond to the complexity of human needs associated with a diverse society.  Faculty are expected to teach and mentor students, serve the community and profession, and conduct and disseminate research.
SYLLABUS CON 5308           Counseling Children and Adolescents  
Instructor Information:
Name: Jennifer Barrow, PhD, NCC, LPC, Licensed School Counselor (NC)

Email: jbarrow4@nccu.edu
Office location: 2131 School of Education. Office phone (919) 530-6353; FAX: (919)  530-7522

Office hours: M 12noon – 4pm; T 12-3pm; Wednesday by appointment (site visits); Th 12-3pm

Allow 48 hours for a response to emails and voice mail messages, excluding weekends and holidays.

Course Information

Number of Credits:  3 hrs.

Meeting Time:  4:00 – 6:30pm
Class Location:  School of Education Room 1090
Course Prefix and Title:  CON 5308: Counseling Children and Adolescents
Required Course Materials:

Textbooks

Vernon, A. (2009). Counseling Children & Adolescents (4th ed.). Denver, Co: Love 

Publishing Company. ISBN-10: 0891083405
Recommended Textbooks
American Psychological Association. (2009). Publication manual of the American 

Psychological Association (6th Ed.). Washington, D.C: Author. ISBN-10: 1433805618
Cook, M.N., & Weldon, K. (2006). Counseling Kids with Emotional and Behavioral 

Problems in the Schools. Denver, CO: Love Publishing Company. ISBN-10: 0891083138
Course Description Summary:

Counseling Children and Adolescents expands on the Counseling Theories course by providing a further evaluation of the theories, techniques, and strategies especially helpful when working with school aged populations and their families. The course explores counseling issues and provides specific techniques and strategies with emphasis on supervised practice sessions. Discussions include methods for designing and evaluating treatment plans and the application of ethical standards and legal requirements with young people.  
Methods of Teaching:

Students will learn through lecture, reading, and active participation in class.  Active participation is an essential and integral part of this class.  Students will be expected to come to class prepared in order to maximize engagement with peers and the course material designed to enhance their practical knowledge of contemporary topics in working with school-aged children and their families. Students will be active learners as they demonstrate knowledge, competencies, and skills utilizing theories with children and adolescents through group and individual work. 

Specific Student Learning Outcomes and Assessments:

The content and experiences of this course are sequenced such that students will be able
to:
1. Evaluate and apply knowledge of theoretical perspectives and approaches for counseling children and adolescents.
2. Identify effective strategies in counseling children and adolescents with family stressors, at-risk indicators, and conflicts with the self.
3. Develop an understanding of special counseling concerns of children and adolescents, i.e., child abuse, homelessness, AIDS, latchkey, bullying, exceptionality.
4. Apply legal and ethical considerations pertinent to counseling children and adolescents.
5. Construct a point of view that supports the unique world of the child and adolescent at play while reflecting upon personal inner child/adolescent experiences.

6.  Explain appropriate interventions based on the developmental level of the child/adolescent. 

7. Develop counseling techniques without reliance on intellectual/verbal techniques (e.g., play therapy techniques).
8. Examine cultural considerations that influence counseling and adolescence.
Student Disability Services 

Students with disabilities (physical, learning, psychological, chronic medical, etc.) who would like to request accommodations and services are required to register with the Office of Student Disability Services (SDS) in Suite 120 in the Student Services Building.  Please contact the SDS Staff at (919) 530-6325 or email sds@nccu.edu.  If you are NEW to SDS, please contact the office for an appointment. If you had accommodations previously, you can resubmit a request by visiting our website at www.nccu.edu/sds and clicking on the Accommodate Link.  Students are expected to update their accommodations each semester, preferably during the first 2 weeks of each semester.

Student Support/Ombudsperson

The Student Ombudsperson is available to assist students in navigating unexpected life events, (e.g. short-term illness/injury, loss of a loved one, personal crises) and guide them to the appropriate University or community resources. Students may also receive assistance with resolving some emergency financial concerns, understanding NCCU policies or general problem-solving strategies. Schedule an appointment by contacting the Student Ombudsperson in the Office of the Dean of Students, G-06 Student Services Building, at (919) 530-7492 or bsimmons@nccu.edu.
Veterans Services: One of the goals of the faculty and the NCCU Veterans Affairs Office’s (VAO) is to provide a welcoming and supportive learning experience for veterans. Specifically, the VAO’s primary goal is to provide a smooth transition from military to college life for veterans, service members, and dependents.  If you wish, please contact your professor and/or the Director of the VAO during the first weeks of class so that we may support and assist you. During your matriculation, the VAO is here to assist you with the VA Educational Benefits process and offer overall support to ensure academic progression towards graduation. For more information please contact the VAO at 919-530-5000 or veteransaffairs@nccu.edu. 

Ethical Standards: Universities are unique communities committed to creating and transmitting knowledge through the freedom individuals have to explore ideas and to further their own capabilities. This freedom depends on the responsible behavior of all the members of the community who must treat each other with respect. They must allow each other to develop the full range of their capabilities and take full advantage of the institution’s resources. Students are expected to abide by the University academic integrity policy. Do not receive or give any assistance on tests or projects unless specifies by the instructor. For further information regarding academic integrity, academic dishonesty, cheating, plagiarism, and sanctions, refer to http://www.nccu.edu/catalog2k2/075-092.pdf. Students are also expected to adhere to the Ethical standards of the American Counseling Association. If you have not already familiarized yourself with ACA Ethical standards and the Universities policies on academic integrity, it is recommended that you do so.  
Specific Course Assignments and Evaluation Criteria: 
Attendance: Each student is expected to attend all scheduled classes and be prepared and willing to participate in class discussions and class exercises. No student who misses more than two scheduled classes can earn a grade higher than a “B” and no student who misses more than three classes can earn a grade higher than “C” due to the importance of class participation, and demonstration of counselor’s professional expectations and characteristics.  In the event of inclement watch the news for NCCU closing information. In the event NCCU or area schools are closed we will not have class, but students should monitor Blackboard as a means to complete, submit, or participate in material that may have been presented in class that evening.
Readings/Participation/Quiz (worth 50 points) : Each student will complete all assigned text and other readings. Students should be prepared to take a quiz at any point. 
Reflection Papers (worth 15 points; 1 point per reflection; 2 points for final reflection): The purpose of this assignment is to give you an opportunity to explore and evaluate your thoughts, feelings, and reactions to your experiences with this course and required readings throughout the semester. You may want to write about an incident that you found significant, a statement in a lecture, something that happened in your life, a conversation, or a problem you are concerned about. Entries are students’ reflections, which are neither right nor wrong. Weekly reflection papers will be held in strict confidence. Each entry should be typed and dated. Length of entries will vary, but should be about 1 page. No more than 2 pages are expected. Reflection papers are due at the beginning of class. Weekly reflection papers earn 1 point each.   The final reflection paper is to be a synthesis of your thoughts, feelings, and reactions for the whole semester. It should be 3 pages in length but no more than 4 pages are expected. The reflection synthesis paper earns 2 points. You may skip 2 weekly reflection papers. Synthesis/final reflection paper (2 points) + 13 weekly papers = 15 points

Some examples of topics that might be written about: How are you a "helping" person? As a counselor/therapist, which situations would be easier for you to deal with and which ones would be hard for you? What multicultural awareness or issues did you come to notice about yourself or the process of counseling/therapy this week? What are some of the struggles you are having in this course? What experiences have impacted you most this week? 

In-Class Dyadic Experiential Therapeutic Learning (worth 50 points) – Practice makes better and as a counselor-in-training you will participate in activities designed to allow to you practice technique or intervention as a role-playing counselor and experience the technique or intervention as a role-playing child or adolescent.  Therefore, there will be a regular part of the class which involves active participation/role play with a classmate in a model of learning that requires self-disclosure, role-playing, exploring parts of your own childhood and adolescence, etc. Part of each class session will be utilized to practice the child/adolescent counseling and therapy skills, therapeutic media, intervention strategies, counseling approaches presented that session and techniques that apply to what has been covered. Please come to class prepared to be a willing participant in role-playing activities as a child/adolescent when your partner is practicing the counselor's role and vice versa.

My Inner Child and Adolescent (worth 100 points) – This assignment is a self-assessment and exposition of your childhood and adolescence. You are to create an exposition in which you present your awareness, reflections, explorations, analysis, re-explorations and current understandings of your own childhood and adolescence.  You are encouraged to be creative in assembling and writing your presentation of your life as a child and adolescent.  You may incorporate selections from such things as your childhood & family photos, early drawings, poetry, report cards, art work from elementary school, meaningful music, awards and any other medium that might help you make better contact with the vitality of your inner child.  Have some fun doing this assignment as you revisit your childhood experiences and create a product reflective of your experiences.  The goal is gain a fresher &/or broader &/or deeper perspective on your life from ages 3 through 17. You will present your self-assessment and exposition to the class. 

Out-of-Class Experiential Play Partner (worth 50 points) - I would like you to locate one willing child or adolescent (aged 3-17) with whom you can play for at least 5 hours (with his/her parent's agreement, of course).  Although you may be able to practice many of the techniques/interventions during the term, it is not expected that/nor should you establish this as a counseling/therapy relationship.  Instead, the goal is for you to find a child who is willing to teach or help you practice how to play, dance, sing, dig in the sand or dirt, draw, finger paint, make mud pies, play fantasy games, play house, talk with hand puppets, imitate animals, smile, laugh, cry, etc. Hopefully, this will expand your inner child to the point where you can work with any kind of childhood antics that are presented in counseling. It will also give you the opportunity to witness "normal" childhood play. You are to keep a detailed journal to be turned in at the end of the experience.  The journal should document the times and hours spent with your play partner as well as a brief write up of your experience and reactions to that experience. This assignments should be 3-5 pages not counting the title page or reference page (as applicable).  It is not expected that you have references as this is a reflective paper based on the play experience. The paper should be typed, double-spaced, written concisely and without error, have one-inch margins, and use a 12-point font. Students are to follow APA Publication Manual format. Papers will be graded on clarity of expression, consistency, organization, and grammar and sentence construction. Points will be deducted for late papers, errors, and not following the page limits.  You may be asked to share with the class insights you gained from the play experience/play partner.
Article Review (worth 25 points): Choose a challenge/issue, setting, and population of children/teens that you have an interest in counseling. Select an article from professional journals related to the identified challenge/issue of the setting/population chosen for review. The article chosen should be related to your Professional Presentation topic discussed below. In your review, cover the article's focus, summary of research, main concepts or approach, findings, recommendations, and how you will use information in your work as a counselor working with children/ adolescents. Focus on new ideas, counseling theory, and recommendations presented in the articles that are applicable to working with your identified population. Reviews should be 3 to 5 pages not counting title page or references. The paper should be typed, double-spaced, written concisely and without error, have one-inch margins, and use a 12-point font. Students are to follow APA Publication Manual format. Papers will be graded on clarity of expression, consistency, organization, and grammar and sentence construction. Points will be deducted for late papers, errors, and not following the page limits. You will briefly and informally share with the class any insights you gained from reviewing the article and how the article relates to your final presentation. 

Professional Presentation (worth 25 points): Each student will thoroughly research a topic related to counseling children and adolescents so as to develop a professional presentation. At the end of the semester each student will present their topic in a presentation that should be approximately 35 minutes with an additional 5 to 10 minutes reserved for peer evaluation and feedback. The presentation should be founded upon research-based information and ideally would be both creative and interactive. Websites may be used as a resource, but cannot be the only source of information. References should also include books and/or journal articles, and other professional sources. Design and provide a form for peer evaluation/feedback of the presentation. Use of handouts that include a listing of all references used is required. 

Students are encouraged to submit similar presentation proposals to present at professional conferences (e.g., NCCA, NCSCA). 

Suggested presentation topics include, but are not limited to the following: 

· Art Therapy, Play Therapy 

· Parent Training Programs 

· Family Counseling/Interventions 

· Cognitive Behavioral Therapy 

· Anger Management 

· Suicide Prevention 

· Sexual Orientation or Gender Identity Issues 

· Adolescent Substance Abuse Prevention, Intervention, or Treatment 

· Eating Disorders Treatment 

· Self-Mutilation/Cutting Disorders 

· Internet Safety 

· Child & Adolescent Risky Behaviors 

· Children and Adolescents with Exceptionalities 

· Substance abuse, children of alcoholics

· Other topics as approved by the instructor

Final Grading Scale:

	Readings/Participation/Quiz                                                                    worth 50 points 
 

	Reflection Papers                                                                            worth 15 points total;               

                                                                                                    1 point per reflection and

                                                                                                  2 points for final reflection

	 In-Class Dyadic Experiential Therapeutic Learning                           worth 50 points

 

	My Inner Child and Adolescent                                                             worth 100 points 


	Out-of-Class Experiential Play Partner                                                  worth 50 points

 

	Article Review                                                                                            worth 25 points



	Professional Presentation                                                                         worth 25 points




Total Possible Points:               315 Total Points 
265-315 total points = A

214-264 total points = B

163-213 total points = C

BLACKBOARD: 

This class may utilize the campus Blackboard system.  Every student will be set up with a username and password (if you don’t already have one).  You will be required to log on to the Blackboard system in order to fulfill various assignments during the semester (e.g., submit assignments, obtain handouts). If you have questions about your Blackboard (Bb) account please call Bb or the IT department first at 530-7676. The instructor will use only your NCCU email address for contact.

FOLIOTEK:

	Foliotek:  Foliotek is the electronic system for housing samples of your best work used by the School of Education and our Department. If you are not a Counselor Education major Foliotek is not a requirement for you.  The details are as follows:

· Everyone admitted to the counseling program Fall 2008 or after should have a Foliotek account. Non-counseling majors are not required to use Foliotek unless specified by their own NCCU department.

· If you do not have a Foliotek account, contact Foliotek at 1-888-365-4639, extension 2. Note this information is on our website (www.nccuCounseling.com) on the student page. 

· Documents from coursework for each semester should be amended according to the feedback received from your professor and uploaded into Foliotek at the end of each semester. 

· These documents should be your best work and incorporate your instructors’ feedback and/or suggestions. 

· Documents from Spring 2014 coursework should be amended and uploaded into Foliotek by Wednesday, June 14 at 5:00 pm. 

· These documents should be your best work and incorporate your instructors’ feedback and/or suggestions. 

· Faculty will evaluate your portfolio each semester so this will be an ongoing requirement as you prepare for your mid-program review (semester before you plan to take Practicum (CON 5372)) and final portfolio defense (final semester of coursework). 

Maintaining an electronic portfolio (i.e., 'Foliotek') is a requirement for continued enrollment as a degree-seeking student in the School of Education at North Carolina Central University. You MUST maintain a Foliotek account while enrolled in school, and you will be required to upload a majority of your assignments to the system (assignments are marked.). The university will use the information to track data and verify that you have met competencies of your program of study - but more importantly - this system will serve as your own professional e-portfolio and file storage.




 
Course Objectives (CACREP Standards,)

	This course responds to the following CACREP Standards 2016.  These include curricular experiences and demonstrated knowledge in core areas required of all students in the program in addition to relevant standards for School Counseling Programs.

This course meets the following General Standards for Counseling Programs: 

 PROFESSIONAL ORIENTATION AND ETHICAL PRACTICE (CACRP 2.F.1.)– 

a.   history and philosophy of the counseling profession and its specialty areas

b. the multiple professional roles and functions of counselors across specialty areas, and their relationships with human service and integrated behavioral health care systems, including interagency and interorganizational collaboration and consultation
 RESEARCH AND PROGRAM EVALUATION (CACREP 2.F.8) – 

c. needs assessments 

d. development of outcome measures for counseling programs 

e. evaluation of counseling interventions and programs 
The course assignments also require each student to demonstrate that he/she meets the following School Counseling Program Standards (CACREP 5.G): 

SCHOOL COUNSELING (CACREP 5.G)
1. FOUNDATIONS 
· Understands current models of school counseling programs (e.g., American School Counselor Association [ASCA] National Model) and their integral relationship to the total educational program. Counseling, Prevention and Interventions (CACREP 5.G.1.a-c) 

· Knows models of program evaluation for school counseling programs (CACREP 5.G.1.b).
· Understands systems theories, models, and processes of consultation in school system settings (CACREP 5.G.1.d).

2. CONTEXTUAL DIMENSIONS 

· Knows roles, functions, settings, and professional identity of the school counselor in relation to the roles of other professional and support personnel in the school (CACREP 5.G.2.a-d). 
· Understands the potential impact of crises, emergencies, and disasters on students, educators, and schools, and knows the skills needed for crisis intervention. Demonstrates the ability to use procedures for assessing and managing suicide risk (CACREP 5.G.2e). 
· Understands the influence of multiple factors (e.g., abuse, violence, eating disorders, attention deficit hyperactivity disorder, childhood depression) that may affect the personal, social, and academic functioning of students (CACREP 5.G.2.g). 

· Makes appropriate referrals to school and/or community resources (CACREP 5.G.2.k). . 

· Applies relevant research findings to inform the practice of school counseling (CACREP 5.G.2). 

· Understands the ways in which student development, well-being, and learning are enhanced by family-school-community collaboration (CACREP 5.G.2.j,k).
· Locates resources in the community that can be used in the school to improve student achievement and success (CACREP 5.G.2.k). 

· Consults with teachers, staff, and community-based organizations to promote student academic, career, and personal/social development (CACREP 5.G.2. j, n). 

· Uses referral procedures with helping agents in the community (e.g., mental health centers, businesses, service groups) to secure assistance for students and their families (CACREP 5.G.2.k). 

3. PRACTICE

· Knows the theories and processes of effective counseling and wellness programs for individual students and groups of students (CACREP 5.G.3.d-e). 

· Knows how to design, implement, manage, and evaluate programs to enhance the academic, career, and personal/social development of students (CACREP 5.G.3.a, n). 

· Knows strategies for helping students identify strengths and cope with environmental and developmental problems (CACREP 5.G.3.d-l). 
· Demonstrates self-awareness, sensitivity to others, and the skills needed to relate to diverse individuals, groups, and classrooms (CACREP 5.G.3.f). 
· Analyzes assessment information in a manner that produces valid inferences when evaluating the needs of individual students and assessing the effectiveness of educational programs (CACREP 5.G.3.b,n,o). 
· Assesses barriers that impede students’ academic, career, and personal/social development (CACREP 5.G.3). 
· Knows basic strategies for evaluating counseling outcomes in school counseling (e.g., behavioral observation, program evaluation) (CACREP 5.G.3.b). 


· Knows current methods of using data to inform decision making and accountability (e.g., school improvement plan, school report card) (CACREP 5.G.3.n). 

· Understands the outcome research data and best practices identified in the school counseling research literature (CACREP 5.G.3.n,o). 

· Develops measurable outcomes for school counseling programs, activities, interventions, and experiences (CACREP 5.G.3. a-c). 

· Analyzes and uses data to enhance school counseling programs (CACREP 5.G.3.o). 

· Understands the concepts, principles, strategies, programs, and practices designed to close the achievement gap, promote student academic success, and prevent students from dropping out of school (CACREP 5.G.3.d,e,g-k). 

· Conducts programs designed to enhance student academic development (CACREP 5.G.3.d). 

· Knows strategies to promote, develop, and enhance effective teamwork within the school and the larger community (CACREP 5.G.3.l). 

· Knows strategies and methods for working with parents, guardians, families, and communities to empower them to act on behalf of their children (CACREP 5.G.3.h). 

· Knows how to design, implement, manage, and evaluate a comprehensive school counseling program (CACREP 5.G.3). 

· Participates in the design, implementation, management, and evaluation of a comprehensive developmental school counseling program (CACREP 5.G.3). 

·  Plans and presents school-counseling-related educational programs for use with parents and teachers (e.g., parent education programs, materials used in classroom guidance and advisor/advisee programs for teachers) (CACREP 5.G.3.c).


	

	


COURSE CALENDAR OF TOPICS:
(please  note the instructor has the right to amend this schedule to adapt to the learning needs of students and pacing of course material)

	
date 
	topics
	assignments/
readings due 

	Week 1
january 14
	WELCOME / INTRODUCTIONS
REVIEW OF SYLLABUS
COURSE  EXPECTATIONS
WORKING WITH CHILDREN, ADOLESCENTS, AND THEIR PARENTS WITH CASE STUDIES
	Syllabus should be printed and brought to class. Please bring questions to class for discussion, clarification. 
READ CHAPTER 1

	Week 2
january 21
	THE INDIVIDUAL COUNSELING PROCESS; BASIC GUIDELINES/ FOR WORKING WITH YOUNG CLIENTS

In-Class Dyadic Experience

	Reflection paper due
Come prepared for an In-Class Dyadic Experience based on this week’s reading

READ CHAPTER 2

	week 3 
january 28
	EXPRESSIVE TECHNIQUES/ CREATIVE ARTS IN COUNSELING; PLAY THERAPY

In-Class Dyadic Experience
	Reflection paper due
Come prepared for an In-Class Dyadic Experience based on this week’s reading

READ CHAPTER 3 AND 4

	week 4
february 4
	BRIEF COUNSELING WITH CHILDREN AND ADOLESCENTS; REBT WITH CHILDREN AND ADOLESCENTS
In-Class Dyadic Experience
	Reflection paper due

Come prepared for an In-Class Dyadic Experience based on this week’s reading 

READ CHAPTER 5 AND 6

	week 5
february 11
	OVERVIEW AND HISTORY OF SPECIAL EDUCATION; COUNSELING EXCEPTIONAL CHILDREN 

In-Class Dyadic Experience
	Reflection paper due

Come prepared for an In-Class Dyadic Experience based on this week’s reading
READ CHAPTER 7 



	week 6

february 18
	COUNSELING CHILDREN FROM DIVERSE BACKGROUNDS; IMPROVING MULTICULTURAL COMPETENCY; ETHICAL CONSIDERATIONS

Inner Child Assignment discussion

In-Class Dyadic Experience

NCCA Conference
	Reflection paper due

Come prepared for an In-Class Dyadic Experience based on this week’s reading My Inner Child and Adolescent Assignment due
READ CHAPTER 8

	week 7

february 25
	COUNSELING CHILDREN WITH 

SPECIAL NEEDS 

In-Class Dyadic Experience
	Reflection paper due

Come prepared for an In-Class Dyadic Experience based on this week’s reading

READ CHAPTER 9

	week 8

march 3
	COUNSELING AT-RISK CHILDREN AND ADOLESCENTS
In-Class Dyadic Experience
	Reflection paper due

Come prepared for an In-Class Dyadic Experience based on this week’s reading 

READ CHAPTER 10

	week 9

march 10
	SMALL GROUP COUNSELING; ETHICAL CONSIDERATIONS IN GROUP WORK WITH MINORS; GROUP FORMATION CONSIDERATIONS WITH CHILDREN AND ADOLESCENTS
Article review discussion 

In-Class Dyadic Experience
NCCU Spring break is next week no class the week of March 17th
	Reflection paper due

Come prepared for an In-Class Dyadic Experience based on this week’s reading 
Article Review Due

READ CHAPTER 11


	week 10

march 24
	DESIGNING A DEVELOPMENT COUNSELING CURRICULUM; DEVELOPING AND DELIVERY LESSONS

In-Class Dyadic Experience
	Reflection paper due

Come prepared for an In-Class Dyadic Experience based on this week’s reading

CHAPTER 12

	week 11

march 31
	WORKING WITH PARENTS; DEVELOPING PROGRAMING FOR PARENTS; CONSULTING WITH PARENTS

In-Class Dyadic Experience
	Reflection paper due

Come prepared for an In-Class Dyadic Experience based on this week’s reading

CHAPTER 13

	week 12

april 7
	FAMILY COUNSELING IN THE SCHOOL SETTING
	Reflection paper due

Out-of-Class Experiential Play journal due

	week 13

april 14
	Professional presentation due x3
	Reflection paper due



	week 14

april 21
	Professional presentation due x3
	Reflection paper due



	week 15
april 28
	Professional presentation due x3
	Reflection paper due

	week 16
no class this week


	Submit your final reflection paper to Dr. Barrow by Wednesday, May 4th 8pm. Using Blackboard>Course Content>Assignments you will submit your final reflection.  Should you experience problems email Dr. Barrow your reflection.
	Final Reflection paper due
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Relevant Web Sites
In addition to the required course texts, the following public domain web sites are useful. Note web site addresses are subject to change. 

Site Name Web Site URL/Address 
	American Academy of Pediatrics http://www.aap.org 
	American Academy of Child and Adolescent Psychiatry www.aacap.org 

	Bazelon Center for Mental Health Law www.bazelon.org 
	Center for Health and Health Care in School www.healthinschools.org 

	Center for Health Services, Research and Policy www.gwhealthpolicy.org 
	Center for Mental Health in Schools www.smhp.psych.ucla.edu 

	Center for School Mental Health Assistance http://csmha.umaryland.edu/ 
	Child Welfare League of America www.cwla.org 

	Children’s Defense Fund www.childrensdefense.org 
	Federation of Families for Children’s Mental Health www.ffcmh.org 

	Georgetown University Center for Child & Human Development http://gucdc.georgetown.edu
	 Infant and Children’s Sleep http://www.sleepnet.com/children2000 

	National Academy for State Health Policy www.nashp.org 
	National Alliance for the Mentally Ill www.nami.org 

	National Association of State Mental Health Program Directors www.nasmhpd.org 
	National Center for Children in Poverty www.nccp.org 

	National Center for Education in Maternal and Child Health www.ncemch.org 
	National Center for Mental Health and Juvenile Justice www.ncmhjj.com 

	National Health Law Program www.healthlaw.org 
	National Mental Health Association www.nmha.org 

	National Institute of Mental Health www.nimh.nih.gov 
	Office of Juvenile Justice and Delinquency Prevention www.ojjdp.ncjrs.org 

	President’s New Freedom Commission on Mental Health www.mentalhealthcommission.gov 
	UNESCO www.unesco.org 

	World Health Organization www.who.org 
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